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 Retention = Institutional accountability 

 Student success = Institutional success 

 40% of students who start never finish 

 75% drop out in the first 2 years 

 Few who drop out ever finish 

 Attrition among on-line students is 10-20% 
higher than for traditional students 

 



 As of 2004, fewer than half of universities 
had goals for improved first-year retention 
and only 33% had goals for degree 
completion 



 Public economic 
benefits 
◦ Increased tax revenues 

◦ Greater productivity 

◦ Increased consumption 

◦ Increased workforce 
flexibility 

◦ Decreased reliance on 
public support 

 

 Individual economic 
benefits 
◦ Higher salaries and 

benefits 

◦ Employment 

◦ Higher savings levels 

◦ Improved working 
conditions 

◦ Personal/professional 
mobility 

 

Institute for Higher Education Policy, 1988. 



 Public social benefits 
◦ Reduced crime rates 

◦ Increased charitable 
giving/community service 

◦ Increased quality of civic 
life 

◦ Social cohesion/ 
appreciation of diversity 

◦ Improved ability to adapt 
to and use technology 

 Individual social 
benefits 
◦ Improved health/life 

expectancy 

◦ Improved quality of life 
for offspring 

◦ Better consumer decision 
making 

◦ Increased personal status 

◦ More hobbies 

◦ Leisure activities 

Institute for Higher Education Policy, 1988. 



 Delayed entry 
 Part-time enrollment 
 Full-time work 
 Financial independence 
 Dependents 
 Single parenthood 
 Lack of undergraduate preparation 
 Academic failure 
 Social isolation 
 Family responsibilities 

 
Coley (2000) 



 Look within confines of existing institutional 
resources 

 Emphasize continuing commitment to 
student education 

 Accept necessity for institutional change 
◦ Restructure collegiate learning environment 
◦ Find new ways to involve students and faculty in 

their intellectual life 
◦ Develop a deeper understanding of educational 

community and goals of higher education 

 
Astin, 1993. 



 Cuseo (2003) 
◦ Identified five advisement-related correlates to 

retention 

 Student satisfaction with the college experience 

 Effective educational and career planning and decision 
making 

 Student utilization of campus support services 

 Student-faculty interaction outside the classroom 

 Student mentoring  



 Commitment to students being served 

 Total commitment to education of all, not 
just some of the students 

 Commitment to development of supportive 
communities in which all students are 
integrated as competent members 

 

 
Tinto, 1975, in Braxton & Mundy, 2001-2002. 



 Crockett (1978) 
◦ Academic advising referred to as cornerstone of 

student retention 

 Winston, Miller, Ender, & Grites (1984); Pace 
(2001) 
◦ Greater faculty-student interaction increases 

student satisfaction 

 Metzner (1989) 
◦ Advising increased retention indirectly through 

increasing student satisfaction, producing higher 
grades, and creating fewer intentions to leave 



 American College Testing Program (in King, 
1993) 
◦ Inadequate academic advising was strongest 

negative factor in retention; caring attitude of 
faculty and staff was strongest positive factor 

 Tinto (1993) 
◦ Graduate student retention affected by personal 

and intellectual interaction between students and 
faculty as well as university-based learning 
communities 

 



 Baird (1995) 
◦ Doctoral advisor is most important relationship for 

doctoral students; diversity in what their role 
should be 

 Cain (1999) 
◦ “The teaching faculty is the key to the community 

college’s work.  Other factors in the system, such as 
support staff, administrators, politicians, and 
students, might draw up the route for the trip, but 
it is the faculty members who drive the bus.” 



 McArthur (2005) 
◦ Studied developmental academic advising 

 Advisors must be facilitators of communication, coordinators 
of students’ educational experience, frontline interpreters of 
the values and benefits of higher education, caring and 
concerned individual, and referral agent 

 Haag (2007) 
◦ Student dissatisfaction with advising stemmed from 

inaccurate information being provided and failure to 
share information about special programs, financial 
help, and career opportunities 

 Woolston (2002) 
◦ Students cited gap between what they wanted to discuss 

with advisors and what was actually discussed 



 Sutton & Sankar (2011):   
◦ Engineering students satisfied with course-specific 

information, career opportunities, and tutorial services 
◦ Engineering students less satisfied with personal info re 

instructors, mentoring programs, and suggestions about 
other majors 

◦ Numerous complaints about faculty being 
unapproachable when asking for assistance 

 McCuen, Gulash, Gifford, & Srikantaiah (2009) 
◦ Students felt advisors were too overwhelmed to provide 

adequate care 

 Lowe & Toney (2000-2001) 
◦ Accreditation often drives advising programs 



 Clay, Rowland, & Packard (2008-2009) 
◦ Recommended targeted advisement and orientation for 

online students specifically that covered 
 Nature of the online course, interaction, instructor role 

 Where to get books online 

 Need to log on almost every day 

 Emphasis on a great deal of reading 

 Information about proctored tests 

 How to get help 

 Importance of checking university email account 

 How to log onto course 

 Warnings about procrastination 

 Flexible nature of online learning 



1. Common gathering place 
2. 24-hour clearinghouse 
3. Immediate contacts 
4. One click access to all 
5. Ease for advisers 
6. Consistent information 
7. Web seminars 
8. Educational links 
9. Professional organizations & opportunities 
10. Forum for connections 





 
1. Common One-stop-shop for all MPA Advisee Needs (24/7) 

2. Orientations warehouse to: eQuad, Graduate Bb, Bb IM 
Chat/Bb, Collaborate, Technical help 

3. Course enrollment information/registration links, 
requirements, academic forms 

4. Warehouse links to academic forms (eCampus and MPA) 

5. Immediate Contact Information w/advisor (and all MPA 
instructors) 

6. “Live” Bb IM chat access with Faculty Advisor 

7. Internship information- archive video 

8. Link with MPA website 

9. Professional Opportunities –organizations- fellowships- 
internships- jobs  

10.Speaker Series Forum (web seminars)  

 
 

 

 



Email, call 
or meet in 

“live” 
online 
office 
hours!  





Faculty 
Advisors 
can click 
to see 

group of 
advisees 

Advisees can 
view Faculty 

Advisor contact 
and bio info 



View the MPA 
Program 

Orientation 
Video 

View eQuad 
Orientation 

Video 







Course Sequence 







Register for class 









 eQuad works best in concert w/ a 
departmental website 
◦ Catches new students sooner 

◦ Serves as repository for basic info (less updating—
link to website) 

 E.g. MPA website 
◦ http://www.troy.edu/graduateschool/mpa/admissi

ons.html#tips 

◦ Info re program, admissions, new student 
orientation, forms, schedule of classes 

◦ “Face to the world” vs. eQuad  

http://www.troy.edu/graduateschool/mpa/admissions.html
http://www.troy.edu/graduateschool/mpa/admissions.html
http://www.troy.edu/graduateschool/mpa/admissions.html


 Challenges 
◦ Maintenance of participants 
◦ Advisor groups 
◦ Useage? 
◦ Incorporating alumni (can be Coursesite vs. CMS) 

 

 For questions/handout: 
 tanderson@troy.edu (Dr. Terry Anderson), 

lwaldner@troy.edu (Dr. Leora Waldner), 
tlesteves@troy.edu (Dr. Tammy Esteves), 
dmcdaniel@troy.edu (Dr. Dayna McDaniel) 

mailto:tanderson@troy.edu
mailto:lwaldner@troy.edu
mailto:tlesteves@troy.edu
mailto:dmcdaniel@troy.edu

