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Research Questions

What is the students’ attitude 
toward the use of computers in 
the teaching of mathematics? 

What is the students’ attitude 
toward mathematics confidence, 
motivation and engagement?

How is this interaction between 
computer and mathematics 
achieved in the teaching process? 
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Objective

The objective of this study was to measure, how mathematics 
confidence, mathematics motivation, computer confidence, 
computer motivation, computer-mathematics interaction and 
mathematics engagement help to understand the students’ 
attitude toward mathematics and technology. 
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Theoretical model
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Hypothesis

Null Hypothesis HO: There are no factors that 
contribute to understand the students’ attitude 
towards mathematics and technology.

Alternative Hypothesis H1: There are factors 
that contribute to understand the students’ 
attitude towards mathematics and technology.
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Test –population and sample

SCALE (Galbraith and Hines, 2000) ITEMS

Confidence Toward Mathematics 8

Mathematics Motivation 8

Engagement Mathematics 8

Computer Confidence 8

Computer Interaction and Mathematics. 8

TOTAL 40

 Lickert scale, the range on this scale ranged from 1 (low) to 5 (very high).

 Were surveyed 303 students (Questionnaires )
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Scales Sample
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Metodology

• Reliability (was used software SPSS)
• Alpha de Cronbach 0.629
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Results
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Conclusions
The results provide empirical 
evidence to assert that there is a 
relationship between the factors 
proposed by Galbraith and Hines 
explaining the attitude towards 
mathematics and technology in 
college students.

The results show overall a positive 
attitude towards mathematics and 
technology by the student. 

In addition the professors that impart 
this matter must do not only have the 
knowledge, but also abilities which 
make it possible the implementation 
of didactic actions, so that the 
teaching-learning process can be 
better, in order to strengthen the 
student's attitude.

Math confidence, Mathematics 
Motivation, Mathematics Engagement, 
Computer confidence, Computer-
Mathematics Interaction, help us to 
understand the students attitude 
towards mathematics and technology.
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LAST
All comments and suggestions are welcome....

Any question, send mail to: agarcias@ucc.mx
will be responded by Arturo Garcia (main 
researcher)

¡THANK YOU FOR YOUR 
ATTENTION¡
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